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This report contains a summary and synthesis of all 
the information and recommendations contained in six different 
studies, conducted during 1969-70 in eight Michigan school districts, 
as to the feasibility of extending the regular school year. Three 
school districts — Port Huron, Northville, and Utica — selected the 
four-quarter mandated design for their K-12 studies. Under this plan, 
students are divided into four groups and assigned by family units to 
attend three 9f four quarters on a staggered basis. The Freeland 
school district selected the mandated ^trimester design which calls 
for the division of a lengthened school year into three 78-day 
trimester segments. Students attend school seven hours a day for two 
trimesters. The Ann Arbor school district selected a modified 
split-trimester design in which students attend five of six 36-day 
blocks in a year. The Okemos, East Lansing, and Haslett school 
districts selected. the five term or continuous school year design for 
their cooperative secondary study. Under this plan, students may 
attend four or five 9-week terms a year. The report describes the 
nature of the communities involved, how the communities were informed 
of each plan, community attitudes and vacation preferences^ and the 
implications of the extended school year for school finance. (Page 21 
may reproduce poorly.) (Author/DN) 
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FOREWORD 



During the past year six different studies were conducted 
in eight Michigan school districts as to the feasibility 
of extending the regular school year. This document 
contains a summary and synttiesis of all the information 
and recomriendations contained therein. 

These studies were supported financially through a legisla- 
tive appropriation as set forth in Section I; of Act 312 
of the Public Acts of 1968 which was stated as follows: 

^ "Grants to school districts for feasibility 
studies to be conducted by districts for 
extending the regular school year beyong the 
present required amount of time, no one 
; district's grant to exceed $20,000. No 
grants shall be made for summer school 
programs. Grants shall be made in accordance 
with rules of the State Board of Education/* 

It is our hope that members of the Michigan State Legislature 
and educators across the state will find this information 
significant. 

Copies of these detailed and rather voluminous studies are 
available for further study in the Department of Education, 

Further information about specific studies can be obtained 
by contacting staff members in the Department of Education 
or the local school districts involved. 



John W, Porter 
Superintendent of Public 
Instruction 



table: of contents 



PAGE 

Introduction ; . . . . 1 

Summary of the Six Studies 

Nature^pf the Conmunities 6 

Infomnng the Conmuni ties . 7 

Community Attitudes ... 9 

Vacation Preferences 1| 

The Extended School Year and School Finance 12 

General Conclusions 16 

Appendices 

Nature of Corrmunities Table I 

Community Survey Results . Table II 

Vacation Preference Table III 

Importance of Common Vacation Time . . Table IV 



INiRODUCTION 



For many years most of our schools have closed their doors during the 
summer months. Some sctiools do have surmier school sessions, but these are usual! 
financed by. Federal funds or by students themselves througl) tuitiron fees. 
Typical summer school programs offer enrichment experiences, remedial courses, 
or "repeat" courses for students who have previously failed them. 

A long summer vacation for most students is a phenomenon going back 
to our rural heritage. In an agrarian society it made sense for childr(?n 
to be home full time during the surmier months to help with family-operated 
farms. It should be remembered that this summer-work-vacation tradition was 
established when horse power and man power were the major energy forms of 
agricultural production. Mechanization of agriculture came after our three 
months summer vacation tradition was established. 

With the increasing urbanization of socity the practicality of limiting 
our educational institutional efforts to a nine month operation has been 
questioned, on three counts. First, many have questioned the economics of closinvj 
down school operations for the entire summer. Second, considering the importanc^;^ 
of education in our highly industrial society, many have questioned depriving 
youth of formal educational opportunity for so many months out of the year. 
Third, many have questioned the present patterns of time use in the school year 
as related; to the quality of education provided. These people see a reorganizat n 
of how time is used and an extension of this reorganized use of time as a means 
of "setting the stage" for improving the "quality" of education. 

Added to these concerns is the rapid growth of many school districts. 
In many areas of Michigan, burgeoning school populations have overgrown existing 
facilities, necessitating vast building programs, half-day sessions, cut-backs 
in teacher supporting services, specialized auxiliary student services, and 
other measures that shortchange our students. A significant factor registered 
through student unrest and student apathy is dissatisfaction with the quality of 



(?ducation experienced. Citizens are questionincj ttie economic efficiency of 
local school districts as they are asked to vote for increased tax levies. 
Citizens and educators are further interested in seeking ways that would 
better meet the educational needs of the school learner. 

Expectations for improving economic efficiency and imp^^oving educational 
quality have led many citizens, educators, and legislators to re-examine the 
Extended School Year (ESY) concept. Additional expected outcomes of the ESY 
concept, held by many, include a reduction of social unrest, a reduction of 
one or more years of formal education within the elementary-secondary level',* 
(acceleration), an increase in efficiency by better utilization of staff 
resources, school facilities , equipment and materials, and improvement in the 
effectiveness of education (student learning experiences), a more even flow 
of children entering schools, and a more even flow of students completing their 
secondary education that would reduce the flooding of the job market in June 
and college campuses in September- 
Like other states, Michigan has faced the question of how to provide 
quality education for all students and still keep pace with the spiraling 
costs of building and operating schools. In an effort to look at one possible 
approach, the Michigan Leg'islature in 1968 by section 1 of Act No. 312 of the 
Public Acts of 1968. and section 14 of Act No^ 287 of the Public Acts of 1964; 
being section 388.1014 of the Compiled Laws of 1948, provided: 

"Grants to school districts- for feasibility studies to be 
conducted by districts for extending the regular school 
year beyond the present required amount of time. No one 
district's grant to exceed $20,000.00. No grant shall be 
made for summer school programs. Grants shall be made in 
accordance with rules of the State Board of Education. 
Authorized for the Fiscal Year ending June 30, 1968 - $100,000." 

Notices were sent to school districts containing the following - 
paragraph: 

"...The apparent legislative intent for appropriating $100,000 
for the conduct of feasibility studies for the extension of the 
regular school year was to. determine ways to promote educational . 
and econoWid efficiency. Since the total appropriation is relatively 
small, the total number of study grants will be limited necessarily. 



For this reason, each dr.trirt. receiving a (jrant will, in dll 
probability, Uu a typ".ii example of a larye number of similar 
districts. At the same ti:i^e, the coir.posite of grants approved 
is expected to includo a variety of designs for extending the 
school year even though a single grant fiiay focus primarily on 
one design. . . " 

Forty-seven applications were submitted to the State Department of Education. 
From these, six applications were accepted. During the school year 1969-70, 
the districts of Ann Arbor, Freeland, Port Huron, Northville, Utica, and 
Okemos (representing the tri-districts of Okemos , East Lansing and Haslett) 
conducted feasibility studies on the Extended School Year. During the SLimmcM' 
of 1970, extensive reports were written and submitted to the Michigan Departme 
of Education detailing the six studies. 
ESY Designs Selected for Study 

Over the years, persons interested in the ESY movement have developed 
different designs to accommodate a variety of local situations and goals. 
Dr. George I. Thomas, New York State Education Department, is nationally re- 
cognized for his expertise in ESY design development. Dr. Thomas served as 
a consultant to the study directors and administrators from the eight district 
involved in the six ESY studies. 

Extending the school year beyond the traditional 180 days should be 
recognized as a complex, sensitive area of investigation. It is a sensitive . 
concept because it suggests, to some degree, that all persons within a school 
district change their living patterns in order to increase the economic 
efficiency and educational effectiveness of their school system. 

The degree of change being invited primarily stems from the ESY 
design selected. The design selected is the resultant of the priority of 
factors motivating the local board of education of a given school district to 
seriously consider adopting the ESY concept. ^ 

Port Huron, Northville and Utica school districts selected the Four- 
Quarte r Mandated design for their K-12 studies. This design is also called 

the Staggered Four-Quarter plan or the Quadrimester plan. Under this plan, 
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students are divided into four groups and assigned by family units to 
attend three of four quarters on a staggered basis. In any given sixty-day 
quarter, three-fourths of the students are in attendance and one-fourth are 
' on vacation. A school system would be operating 240 instructional days per 
.year with this plan. Historically, this plan has been attempted more often 
than any other plan. Dr. Thomas suggests that one reason for its popularity 
lies in its ability to release space immediately. It does hold great possibilities 
for increasing economic efficiency and educational effectiveness. 

The Freeland school district selected the Mandated Trimester design 
for their K-12 study. This plan calls for the division of a lengthened school 
year Into three 78 day trimester segments. With a siTiall increase in the length 
of the school day, two trimesters provides the same amount of instructional 
time as two regular semesters. The 180 days, of six hours per day (1,080 hours) 
is converted to 156 days of seven hours per day (1,092 hours). One-third of 
the students, by family units, are on assigned vacations with two-thirds of 
the students in attendance for any given trimester. The school system would 
operate 234 instructional days per year. All students would have a common 
two-week vacation in August. 

The Ann Arbor school district selected i Hodified Split-Trimester design 
for their K-12 study. In this plan, all three trimesters are equally split, 
which results in six blocks or terms of instriiciictal time. Each term is 36 
days in length. The individual student is assigned to attend five of the six 
blor.ks or terms. This results in approximately 17% of the students, by family 
units, being on assigned vacation with 83% of the students attending any given 
term. AH students would be on vacation in August. The school system would 
have 216 instructional days per year. 

The Okemos, East Lansing and Haslett school districts selected the 
Five Term or Continuous School Year design for their cooperative secondary 
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(9-12) 3tudy. In thiti plan, the school year is extended to include five 
tcniis, odch of which is nine weeks in length. It should be noted that four 
t'jnir. are developed by equally dividing two traditional semesters. The 
individual student has the option of attending any four of the five terms o 
all five terms. The school system would be in operation 225 instructional 
year. First steps toward implementing this design are ncv; being taken in t 
districts. 



SUMMARY OF THL SIX 
FEASIBILITY STUDIES OF THE EXTENDED SCHOOL YEAR 

Nature of the Communi ties 

The school districts involved in conducting these ESY studies cover 
ti wide variation o^ community characteristics and school financial cotiditiun\. 
Just as each study was unique so are the various communities represented by 
these districts. Each district, however, is considered representative of 
many other school districts, within the state. Three of the eight districts 
are located in southeastern Michigan and influenced by the megalopolis of 
Detroit. Northville and Utica are especially influenced as most of the 
citizens of these suburbs work outside of their communities. Though close 
to Detroit, Ann Arbor is a city community within itself. The tri-district 
study involving Okemos, East Lansing and Haslett is located in south central 
Michigan with Port Huron located in the east central (lower thumb) area and 
Freeland located in the Saginaw Valley triangle of Midland-Bay Ci ty-Saginaw. 
The school districts vary in size of student population from 19,192 students 
in Ann Arbor and 15,000 students in Port Huron to 1 ,603 students in the rural - 
suburban district of Freeland (a class C High school). 

What may be of more significance than present population size is projected 
enrol Inent. Five, of the six studies projected student population growth as 
follows; 

1. Northville - One hundred seventy-five per cent (175%) increase 
in the next five years. 

2. Utica - One hundred twenty-four per cent (124%) increase in the 
next eight years. 

3. Okemos, East Lansing and Haslett - One hundred per cent (100%) 
increase in the next ten years. 

4. Ann Arbor - Thirty^six per cent (36%) increase in the next ten years. 

5. Freeland - Six to seven per cent (6 to 7%) annually for the next 
several years. 



I 

Port Huron is ine nont induslruj ' of the 'COnv;unUu?s . represent iir: 6 
\on\v cro'^s-section of occupations. sr/;)kc irost of tho other communities 
involved, most of the people living in Port nuron work in Port Huron. Int.' 
citizens of Utica also represent a broad occupational base. Their study r*^po» • ' 
a rather even distribution between blue collar and white collar workers. 
Port Huron, the majority of Utica's working citizens are eniployod outside 
their community. The suburban communities of Northville, nk(*mos , L.jvc l.jns? . , 
and Haslett are largely populated by professional and/or ucademic uvoplr*. 
Arbor is a medium sized city largely [>opulated with acadeinic and i^-o^*"'r^^rv \ 
people since the University of Michigan is trie primary employer, >*ap/ \ -x. 
research and development firns have located in the conuiiuni ty . it u;:*. 
light industry but more growth is occurring in the commercial and finarr^il 
employment sectors. Freeland is basically a rural community moving in x'-'t 
direction of becoming a suburb for Midland, Bay City and Saginaw. The popuidt 
composite approximates equal divisions between fanners, industrial pro:e:»: ii.na 
and blue collar workers. Table I, found in the Appendix, provides a brief out- 
line of this community information. 
Informi ng the Communi ty 

Certainly, a major part of the potential success of any ESY design 
depends upon its acceptance by the community served by its school systein. Aj 
though the major thrust of the six studies was feasib ility as differentiated f^vr 
ac ceptabi _l_i ty , some of the districts conducted information programs for iis citv/r; 
Many of these public information efforts were followed by attitude surveys. 

The Northville district conducted a thorough program of dissemination 
of information to its coimiunity citizens. A slide-tape presentation approach 
v/^s used to present the Northville study to about twenty community group 
Mioetings. In addition, four brochures of the ESY in Northville were distributee^ 
to residents.. Newspaper articles added to the sources of information the? 




rofTununity had before it was surveyed* The information program riilminated not 



only HI various surveys but iilso dJvii*<Ty vutc nrlis in June, nr^drr, i.. 

too <|Uddrime*itiT plan for fi'orthvillc* 

'As early as 1968, th^ Nnrthville t^chooi district bO'jan OAdminif uj i^t 
tSY concep(. At that time» a Community StucJy Committee was establ isr^t'd. 
Committee was composed of citizens, teachers, school administrators afui Ickij* 
board of education members • One year later, tre conmittee presenteo a rv;>rj^: 
to the Northville Board of Education recomendinij a mandated four-M'Tir* or 
as the ESY design considered most adaptable to Northville* Upon rectMpi • 
a State Department of Education study ijrant, the study committee Wf.:. t.'isi.t , 

Port Huron school representatives spoke to ^01 PTA and faculty (;ruu 
Ten radio programs were also conducted to inform co/miunity citizens. A v 
supplement, describing the four-quarter ESY design, appeared in tt\v Port hun^u 
Times Herald. School representatives also met with various community groo^^ 
especially with those representing the business and industrial sectors ot ih^* 
community. 

Ann Arbor published several informational inserts which were distntMjto,! 
to groups being surveyed students, non-professional staff, professional st^f 
and d sample of registered voters. A brochure titled, "Ann Arhor Explores 
Feasibility of Split-Trimester Plan for Extended School Year" was published by 
the district and made available to citizens. 

Utica mailed a special edition of "Forward Steps In Education" to its 
community citizens. The edition was devoted to the Utica ESY study. In 
addition, Utica made extensive use of a Citizens Advisory Comm^ittee on Year 
Round Education. This committee has been meeting semi-monthly while the Utica 
study was being conducted during the past year. Several members of this 
committee attended the Extended School Year Conference held in Port Huron in 
October, 1969. 

The tri-district study conducted by Okemos, East Lansing and Haslett 
did not make a concerted public information effort in the exploratory phase 



of its study. Interviews were conducted to assess the potential for the 
expanded work-study component of this stuay. Favorable reactions were received 
via these interviews for the work-study component but no formal opinion to the 
entire ESY design was solicited. 

Freeland has maintained the thrust of its study in the direction of 
feasibility determination in the first phase of its study. Public information 
and acceptance is viewed as the second phase of this study. 

■^hus, in looking at any community surveys taken in these studies, it 
will assist the reader to know to what extent via what means the coninunity w;ir 
informed. Some districts directed more effort to inform their community cicizer 
than others. 

CofTBiunity Attitudes Towards the Extended School Year ^ 

Most of the studies presented some feedback of their respective 
communities* opinions about the Extended School Year. Some districts spent 
more time surveying than did others. Table II, in the Appendix lists each 
of the districts, the groups polled and the survey results^ converted to 
percentages. 

In analyzing the data, there are several points to consider: 

1. Not all of the districts focused on community attitudes. 

2. Various public information approaches were employed. Some 
were more in-depth than others. Some focused on just certain 
aspects of ESY. ; 

3. There is no consistency in the groups to be surveyed or the 
sampling techniques used. 

4. The types of questions used varied among the studies. Some 
surveys asked for a direct opinion to specific ESY designs 
while others asked for opinions on several ESY designs. 

5. Several different ESY designs were studied which should be 



cunsidered wdcn reviewing the survey results, i.e. ttie ciLi^rerr. 
of the representative communities were not all responding to 
the same tSY design. 

In dnalyzing Table II, it seems that some conclusions can be made 
regarding community responses toward ESY designs. 

When.d total community was considered as a group (see Port Huron, 
Ann Arbor, Northville, and Utica), there was no clear mandate that indicated 
acceptance, or rejection of the Extended ^ :ol Year. In every case, except 
the advisory vote held in Northville, the "neutral/no response" category 
holds the key for any final decision that will be made in the future. In 
all likelihood, this category represents citizens who desire much more ESY 
infoniiation before they decide whether to accept or reject the Extended School 
Year for their community. 

Generally speaking, students seem to be the most reluctant to endorse 
the Extended School Year (see Ann Arbor and Northville). Students in Utica 
showed a division when asked for their reaction to a voluntary summer term 
plan. They were not asked to relate to a mandated ESY plan. 

The Ann Arbor survey indicates, tliat the sample of all Ann Arbor citizens 
are more favorable (42%) toward ESY than parents of school children (29%). 
Parents of school children was a sub-group of the tgtal citizen category. 

Northville also secured' feedback from the total community as well as 
from parents of school children. However, the nature of the advisory vote 
was different than the random sample of parents interviewed by survey teams. 
The advisory vote forced voters to make a choice and hence did not provide for 
a -'no response" choice which was available as a choice for parents. Therefore, 
it is not as easy to say that parents- are less accepting of the ESY than the 
citizens of Northvi.lle. Parents, however, would have to make the most adjustments 
of family life patterns due to assigned vacations. This factor probably accounts 
for parental reluctance to endorse the ESY plan considered by Northville. 
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Three district?, surveyed representatives of the business and industry 
sectors of their communities. Two of the three studies reported a high 
percentage of support (see Okemos , East Lansing, Haslett and Utica). Port 
Huron reported a higher . percentage in favor of their ESY design than those who 
were not in favor. However, a significant percentage preferred to remain 
neutral, The business and industry group sampled in Northville gave support 
to the ESY only if. it provided better education for the same level of tax 
investment. Perhaps the business and industrial sectors surveyed by the two 
suburban communities (Utica and Okemos , East Lansing and Haslett) could more 
easily adjust vacation patterns than is possible in an urban community (Port 
Huron). This could account for the less accepting attitude of the business 
and industrial representatives of Port Huron. 

Vacation Preferences 

■ Tables III and IV, found "in the Appendix examine two important factors 
in community acceptance. Table III shows the vacation preferences of various 
groups that would be affected by the ESY concept. Table IV shows how various 
groups feel about the importance of a common vacation time for the family as a unii: 

One rather decisive conclusion can be drawn from Table III and that is 
that the tradition of taking surmier vacations 1s not going to be easily, abandoned. 
This data has tremendous significance for those districts that selected the 
mandated four-quarter ESY design (Utica, Northville, and Port Huron) and the 
mandated trimester ESY design (Freeland). For example, 88% of the total community 
and 88%. of the students in Utica-^chose summer for their vacation preference. 
On a mandated basis, 50% of the student population can have a spring-summer 
or summer-fall vacation in the case of the four-quarter plan and 33% of the student 
in the case of the trimester plan. 

^. J 

One way of encouraging citizens to accept vacation options other than 
summer would be to assun^"^" that all children from the same family would have 

a common vacation schedule. It would be especially helpful if employers of 
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family breadv-nnncrs would also assure parents that they could select their vaca- 
tions at the same time as their childrens' assigned vacations were scheduled. 
It should also^be remembered that, some ESY designs actually increase vacation 
options. 

Table IV shows how important it is for family members to have a common 
vacation scheduled by the groups responding to this question in three districts. 
Family "togetherness" for vacations is still considered important. 

THE EX TEN DED SCHOOL YEAR AND SCHOOL FINANCE 
The past record of the Extended School Year has shown that those districts 
which entered into such programs solely for reducing financial support later 
abandoned the ESY concept. Literature on the ESY movement is replete with case 
histories of failures or short run successes stemming from sole concern for 
economic savings. If a lesson is to be learned from history it would appear to 
be that the ESY concept should be considered for what it could contribute to 
improving education and social conditions along with what can ESY contribute to 
economic efficiency. Perhaps it would be appropriate at this point to make a 
distinction between economic savings and economic efficiency. Economic savings would 
imply a reduction in money spent for education whereas economic efficiency would 
imply an increase in return for money invested for education. 

This is not to say that financial considerations are not important. 
Citizens and educators are deeply concerned with economic efficiency. Many 
point out that having schools closed for three months each year is ^ economic 
luxury. Others say it would cost more proportionally to keep the schools 
open year-round. Review of the 1 i terature as found in these studies does not 
clarify this issue. Some districts reported that savings' were made whereas 
other reported that the ESY results in increased costs. 

Certainly no small motivational factor in being interested in ESY designs 
is the rapid growth rate experienced by some suburban districts., The need for 
j-rnr^ new construction for housing growing numbers of students without returning 



• again and again to the voters for authorization of bond issues is apparent. 

No matter which ESY design was studied, all six studies attempted to 
answer the question of whether or not the ESY concept is indeed.^economical . 
Each study contained projected cost figures for the ESY design studied. Many 
budget items can only be estimates due to negotiations and inflation or 
national economic changes. The approach made toward financial analysis varied 
by the particular objectives of the study. 

Port Huron conducted two comparison studies one for the fiscal year 19 
and one for the 1969-70 fiscal year. The comparison for 1968-69 was between the 
actua l budget for the regular two semester plan and a projection of the same 
budget items as if the mandated four-quarter plan had been in effect. Tne 
1969-70 comparisons was between the planned budget and a projected mandated 
four-quarter budget. 

These comparisons found that operating a four-quarter plan would be 
slightly higher than maintaining the traditional two semester design. The actua 
budget for 1968-69 was $9,197,294. The projected four-quarter budget for thc^ 
same year was $9»91 1 ,036 a difference of $713,742 for an increase. The 
comparative figures for the 1959-70 fiscal- year show the planned budget to be 
$10,162;038 for the regular two semester year and a projected $10,643,434 for 
the four-quarter plan. This is an increase of $481,416 or 5% for the four- 
quarter plan. The comparative costs for the year 1968-69 showing an 8%- increase 
includes $271 ,000 for . air conditioning existing buildings that would not be phctS 
out due to obsolescence. Thus, the change to a mandated .four-quarter ESY ^design 
would mean an approximate 55^ increase in Port Huron's annual operation budget. 
The study goes further, however, and points out that the 5% increase in annual 
erational* costs postpones building construction needs for the next ten years for 
a combined net savings of approximately six and one-half million dollars in 
that ten year- period. 

• Northville's approach to a comparative cost analysis was based on a year 



by ycdr growth projection for the next five years. Their study projected costs 
based on projected growth figures for both the traditional two semester plan 
and the mandated four-quarter design. Operational costs and construction costs 
were computed resulting in the following conclusion; Operational costs would Le 
approximately the same for both designs with the possibility of a filight decrease 
after full conversion to the mandated four-quarter system had been completed. 
The significant factor, however, lies in the difference if new construction is 
needed. The study reports an estimated savings of severi and one- half million 
dollars in construction costs in the next five years (1973-74). 

Utica also studied the mandated four-quarter ESV design. Tlie procedure 
used in assessing financial implications was to take the 1969-/0 i.udget and 
estimate the adjustments required if the ESY design hau been if ortect. Based 
"on 180 day contract for teachers, the budget for the two semester basis was 
$14,490>000 and $16,121,400 for the four-quarter budget. The increased costs 
for operating the four-quarter plan is $1 i631 ,400 for an 11% increase. Just 
as in the Northville studly, the report is quick to point out that approximately 
98 million dollars would be saved in construction costs .in the next ten years. 

The tri-district study made by Okemos , East Lansing and Haslett features 
a five term optional ESY design for the students enrolled in the four grades of 
senior high school. Since students are given options to which four terms they 
will attend or attend all five terms, it is difficult to estimate the number of 
students who would attend the fifth term. The study presents three, budgets ; 
one budget representing a minimal level of innovation, one representing a moderate 
level of innovation, and the l.ast budget representing a comprehensive level of 
innovation. The tree differen budgets are related to a different number of "packet 
making up the total "package" for improving the nature of innovative education 
provided. The three budgets offer a choice of the following "packets": The 
establishment of nine-week courses, flexible scheduling, expanded work-study 
program, addition of the fifth term, tri-district cooperation, and additional 



facilities. The budget costs at the three different levels would be annual costs 
except for initial staff time for developing the nine-week courses and the 
addition of new facilities needed for the Extended School Year. 

It must be. assumed that the budgets cited in this study are additional 
expenditures above and beyond present expenditures for the two semester plan. 
The three budgets presented in the study are as follows: 

:. 1. An ESY having minimal innovations: East Lansing $26 ,875 - Okemos $18, 
Haslett $10,675. 

2. An ESY having moderate innovations: East Lansing $48,625 - Okemcs $33 
Haslett $17,925. 

3. An ESY having comprehensive innovations: East Lansing $114,250 - 
Okemos $77,000 - Haslett $39,300. . 

As indicated earlier, the major thrust of this ,study has been curriculum 
innovation rather than financial savings. The study indicates that savings may 
result when a diffusion of student attendance over all five terms occurs. Sinc^^ 
students would have attendance options, it may take some time to realize this 
diffusion and thereby real ize savings. It should be noted that possible 
savings would accrue because ^students would want to attend school and/or 
because they would choose a vacation other than the fifth (summer) term. 
Another possible savings would occur as more cooperation emerged between 
the three districts that would increase the size of current marginal size 
classes. ^ 

Freeland projected operating costs for a trimester ESY design to 
approximate current costs for the regular two semester year. Based on. the 
1970-71 regular budget of $1,045,857 the projected trimester costs for the 
1970-71 year would be $1 ,123,283 for a 4 1/2^ increase. 

The present. two semester operation requires the. need for a new middle 
school. The study^ computes a total cost for construction and interest costs 
for twenty nine years to be $2,477,370. The trimester ESY design would provide 



a gain of sixteen existiiuj classrooms and postpone building needs for eight 
to. ten years. The study computes these savings and interests to be $1,]82,000. 
Thus, postponement or construction via the ESY trimester design would represent 
a savings of $1 ,295,370. 

Ann Arbor, with its modified split-trimester plan, offers another review 
of savings and expenditures.. In this ESY design, one-sixth of the school 
population would be on vacation throughout the ESY whi^ch.would be 216 days in 
length. This ESY plan would reduce space needs by 17% and increase the school 
year . by 20%.. The study concluded that operational costs would be 4% higher under 
a. split-trimester design. However, as in the case of the other districts, the 
study computed a net savings of approximately twenty-seven rnillion dollars 
resulting from postponement of new construction of sevten new schools. 

In all of these studies, references have been made to more than savings 
via postponed construction costs and interest costs. Savings also accrue by 
not having to buy new furniture and equipment, by not having to staff the post- 
poned new buildings with additional administrators, secretaries, custodial 
and maintenance personnel, and by keeping the proposed site property on the 
tax rolls. 

Conversio n Costs 

At no place in the search of the literature did any of the six studies 
find mention made of expenditures made for converting traditional. operations 
to the selected ESY design attempted. 

It would appear that the need to spend additional money in order to 
eventually be in a position for possible savings has not been part of the 
history of the ESY concept. Perhaps the motivation of districts to extend the 
traditional school yjar for reasons of economic savings was so great they could 
not afford to consider conversion costs. One of the studies concluded that by 
not giving consideration to conversion costs in the past indicated naivete and 
O ibably contributed to the early abandonment of most historical efforts to 

ERIC 

™™cfLend the school year. 



Most of the districts made estimat-^s 0"f what expenditures would have 
to be made abny c current operational expenditures if implementation of any 
ESY plan was to be initiated. Major items cited in the studies included 
staff time for curt^culum and staff dcveloj?fnent , materials and resource personnel 
to aid curriculum improvement, communication and feedback with and from school 
client groups, air conditioning and other equipment needed for the revised 
quality of education provided. 

Northville estimated conversion costs by attaching a cost factor to the 
ten action steps, reported as necessary to take in the transition ptiase that 
would result in full operation of the ESY plan. Their total conversion cost 
was estimated at $1 ,163 ,328 for a four year transition' period. Their stud^^ 
reports their considered judgment that many ESY plans have failed in the past 
because people were unrealistic about money needed for putting an ESY plan 
into effect. Their study also reported the need for a longer transition 
period than has occurred in the past. 

Ann Arbor reported conversion costs in two major categories air 
conditioning and staff time for planning and developing of curriculum. Eight 



million dollars was estimated for air conditioning and a quarter million dollars 
for staff time and resources. This study reported the need for an intensive 
two year period for transition. 

f" 

.Utica considered three years would be necessary for conversion time. 
Based on this time period and the necessary "tooling up" activities, a budget 
of $4,822,000 was estimated. 

Port Huron did not make a separate conversion analysis but concluded 
such costs in their total .budget comparisons between a regular school year . 
budget and an ESY budget. Their study did have a separate itein of $271 ,000 
for ai)* conditioning. 

Freeland considered a modest $53,461 for conversion needs. It was 
computed ns'St of the current operation budget. 
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Okemos, Last Lansing, dnd Haslett included conversion costs in the 
three different budgets that were developed which represented three levels 
of innovation: Therefore, .the conversion costs would depend on the level of 
innovation the three cooperating districts decided to implement. 

When all studies are reviewed for conversion costs, the largest 
cost item is for air conditioning. Inservice and staff time for curriculum 
development are two oth&r major cost items. 

The financial aspects of all six studies indicated that little if 
any money would be saved in annual operating costs by operating on an extended 
school year basis. Further, certain expenditures would have to be made when 
converting from a traditional school year to an Extended School Year program. 
Thus, school costs are likely to increase for the first few years an ESY 
program Is implemented. Major savings do accrue in construction and interest 
costs especially when mandated ESY desjgns are considered. In conclusion » 
it would appear that if we are to learn from history^ any sustaine d ESY 
operation will need to compromise economic motives with educational improvement 
thrusts both of which will be accepted and supported by the conmunity served. 

General Conclusions 

The following conclusions arise from a review of the literature 
as included in the reports of the six studies and therefore are more tentative 
than if they resulted from curre nt operational experience . Objective data will 
not be available until some school districts are operating several ESY designs 
for a period of years, 

1. Extending the regular school year is more feasible for larger, 
rapid growing school districts. 

2. When the primary objective for extending the regular school 
year is to improve thel nature and quality of education provided, 

■ the degree of community acceptability increases. . 

3. The ESY designs that will produce the greatest economic savings 



-i9^ 

require the greatest adjustment in living patterns and 

sucti designs are least acceptable to members of the comn^.unity, 

especially parents. 

4. Extended school year designs that increas e vacation options of 
students and their families rather than decreasing such options 
are more acceptable with parents. 

5. When ESY designs are. selected to increase student options 

of course selection and flexibility of time use for educational 
experience the feasibility and acceptabil ity of the ESY concept 
increases. ^ 

6. Increased use of facilities is possible to some degree with 

all of the ESY designs selected for study by the school districts 
involved. The degree of increased utilization of facilities 
is highest with mandated ESY designs and decreases as student 
options and flexibility of time use increases, ■ 
The most definitive concluding statement that emerges from these six 
studies collectively is that appropriate state funding will be necessary, 
especially for the transition years , if the objective is to have any Michigan 
school districts operate on an Extended School Year basis. 
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